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Part One – Reading Strategies 
 

“The Reading Method” 

 
Reading and understanding the passages in Higher English can be very demanding. 

It is important to develop your reading skills throughout the year in order to be able to understand, 

analyse and evaluate the passages. 

It can be helpful if you have a “precise” way of approaching the reading of the passages and the 

questions. 

 

Ask yourself the following questions: 

 Have you ever read the passage the first time and when you have finished still wondered 

what you have just read? 

 Have you rushed through the reading and then in panic “jumped” on to the questions? 

 Did this kind of reading approach help you to understand the passage? 

 Do you read the passage through twice? 

 Do you know what you are looking for as you read the passage? 

 

Very often you are given good advice like:  

 “read the passage twice”  

 “read the passage carefully”  

 “concentrate as you read the passage”  

 “highlight important parts of the passage as you read” 

 

 

 

Whilst this advice is obviously helpful, it might help you to have a more detailed and precise course 

of action to follow.  

You should try to follow the reading method outlined below, for the variety of passages that you 

read throughout the year.  

This should help you to become familiar with the demands of the close reading paper. 
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The Reading Method (cont.) 

 
Below is a reading method which may help you to develop your awareness of the passage and the 

writer’s techniques. 

If you apply the reading method throughout the year it may help you deepen your understanding of 

the techniques and structures that writers and journalists use.  

The examination lasts for 1 hour and 45 minutes. It is important to analyse the passages in detail 

but also without wasting time. 

 

The Reading Method 

 
1. Read the blurb - usually in italics at the top of the page 

It usually tells you what the topic of the passage will be about, who wrote it and where the passage 

comes from. 

 

2. Read the title of the passage. 

 

3. Read the first few paragraphs.  

You will also be asked questions about these paragraphs so it makes sense to highlight them for 

yourself in your reading. 

 

4. Now read the conclusion! 

This helps to put the passage into context – get an overview of the passage. 

You will also be asked questions about these paragraphs so it makes sense to highlight them for 

yourself in your reading. 

 

5. Next read the first sentence of each paragraph. (Pay attention to “signal words”! –see later!) 

 

6. Read the questions for the first passage. 

 It might also be useful to underline the key words of each question especially when you are 

preparing throughout the course of the year. 

 Sometimes the questions contain important information about the passage or the techniques 

used. 

 It also helps to focus on what you need to know. 

 By this stage you should have formed a clear idea about the content of the passage. 

 

7. Now read the passage as a whole through once quickly. 

 

 

##There are of course many reading strategies but this method should help you to pick up on the 

most important aspects of the passages. 
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Commonly Asked Questions! 

 
Before we begin looking at close reading in detail it might be useful to answer some of the 

frequently asked questions about Close Reading at Higher. 

 

What will the passages be about in the examination? 

The answer is no one knows but the passages will present the viewpoints of two writers/journalists 

on a topic! 

 

What kind of articles/passages will we be expected to read? 

The passages are usually “discursive”! They are usually written by journalists. 

This means the articles present ideas, opinions or points of view on a particular topic. 

The passages are not usually extracts from fiction – they are not usually extracts taken from a 

novel.  

Therefore they are quite different from the passages normally used at Standard Grade. 

 

 In 2001the passages were about: “Mohammad Ali” 

 In 2002 the passages were about music: “The Dark Ages” 

 In 2003 the passages were about: “Immigration” 

 In 2004 the passages were about: “Paranoid Parents”. 

 In 2005 the passages were about: “Meteoroids” 

 In 2006 the passages were about obesity/diet – “The Shape of  Things to Come” 

 In 2007 the passages were about: “ Libraries” 

 In 2008 the passages were about “the countryside” 

 In 2009 the passages were our environment (A Doomsday Scenario)  

 

Where do the articles/passages come from? 

The passages are usually taken from articles in newspapers (the quality broadsheets). 

The articles are usually written by journalists. 

Often the passage will specify that it has been taken from: “The Glasgow Herald”, “The Guardian” 

or “The Times” or “The Economist”. 

Obviously if you are not familiar with this kind of writing you will be at a disadvantage. 

Therefore it makes sense to read articles and study them throughout the year. 

Over time you should become more familiar with the style and techniques and structures in these 

types of articles and it should help you in your examination. 

 

 Remember that the journalist who writes the passage is highly skilled.  

The language, words, sentences, images, and punctuation marks are designed to present 

their ideas to the reader. 

 

 The writer will adopt a tone, stance or viewpoint and present ideas, opinions and 

arguments to the reader. 
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Should I use the past papers to study? 

Yes. Practise reading and annotating the passages. Try to identify the questions that you are not 

confident about and work on specific questions in your study of the past papers. 

 

What if I do not know the meaning of a word in the passage? 

There may be words that you do not recognise. Do not worry. 

You do not need to know all the words in the paper to do well. 

You could try to:  

 Look at the “context” and try to understand what the word might mean 

 Look at the root of the word. (prefixes and suffixes can give you a clue!)   

 

Should I read the passage twice? 

This advice is common.  

Read the passage twice if you wish but the most important thing is to analyse the ideas and 

language of the passage. 

(See the reading method for ideas!) 

 

Should I read both passages in the examination and then answer the questions? 

No.  

Read passage one and then answer the questions.  

Then read passage two and answer the questions. 

 

How can I improve my reading skills? 

 

 Read the daily quality newspapers (broadsheets) and  Sunday newspapers  

(“The Glasgow Herald”, “The Scotsman”, “The Times”, “Scotland on Sunday”, “The 

Guardian”, etc.) 

 

 Become familiar with the style of writing in quality newspapers 

 

 Analyse the techniques in one/two articles each week 

 

 Practise answering questions and familiarise yourself with the types of questions you will be 

asked 

 

 Identify the types of questions that you find difficult in the past papers 

 

 Memorise the method for answering specific types of question 

 

Note: 

 

It is important to develop your reading ability through practice in reading and analysing 

sophisticated articles throughout the year. 



 6 

Developing Your Reading Skills  
 
Your approach towards “Higher Close Reading” should be systematic and thorough. 

  

Reading the Introduction 

 
The introduction of any passage is important. You will be asked about the introduction of the 

passage. 

 

 Read the opening paragraphs of the passage slowly and carefully.  

 This is essential to understand the opening ideas in the passage.  

 Do not rush your reading of this section. 

 You will normally be asked questions about this part of the paper. 

 Try to annotate as you read highlighting key words /ideas, etc 

 

If you study the past papers you will find that questions are often set on how the writer introduces 

the topic of the passage! 

 

 The writer will try to grab your attention! 

 The writer will use devices to do this. (Look for language techniques!) 

 The writer may express a viewpoint / ask the reader to agree with his/her viewpoint 

 Look for key words as you read. 

 

Look at the introductions to the following passages which hep to illustrate the importance of 

reading the introduction carefully. For example look at the 2003 paper. 

 

In 2003 the passages were about: “Immigration”. 

  

 the first passage opens by describing the diverse nationalities and the impact of these people 

on the culture of Glasgow – it describes the impact of immigrants from 1831 to the present 

day. The key words include: diverse, enriched, vibrant, integral, prospered, beneficial, -

which suggest the writer’s view that immigrants have had a positive affect on our society.  

The writer uses this initial idea to contrast our current attitude towards immigration which 

can appear hostile and negative – if we analysed the media and the comments of some 

politicians. 

 

 the second passage opens by describing the staff at the Refugees Council – by looking at our 

attitudes to refugees in the past – and criticises the tabloid newspapers attitude towards 

immigration. 

The key words include: rabid intolerance, peddling incorrect information, plain wrong, 

misleading etc.-which suggest the writer’s view that the tabloid newspapers have had a 

negative attitude in stereotyping immigrants. 
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Reading: “Following the Passage” 

 

1. The writer presents a series of ideas in the passage. 

 

Try to follow the “argument” of the passage.    

The term “argument” here just means the points the writer is trying to make. 

 

2. Read the first sentence of each paragraph carefully. 

These topic sentences can help you to see the points the writer is making. 

 

3. Pay attention to the beginning and the endings of paragraphs as you may find the 

paragraphs are linked. 
(Look carefully at the linking sentences!) 

 

4. Pay attention to sentence structures. 
If the writer used the construction firstly, secondly, thirdly, finally – you can see that four points 

are being made. 

(The last point is usually the most important!) 

Look for words repeated at the beginning of a sentence 

Look for a phrase that changes the meaning of the sentence. 

 

5. Look carefully for words/phrases that mark a change in the writer’s ideas.  

 but, therefore, additionally, alternatively, so, yet, and, as a result, in conclusion, etc.  

    (You could call these: connectives or “signal words”.) 

 

6. Read the concluding paragraphs of the passage. 

 

As the last section will be the writer’s final thoughts/conclusion, then we as readers must pay 

attention. The writer may end the passage in a particular way. 

Very often a writer will conclude with an anecdote or analogy or comparison or a thought, etc, 

which will highlight his/her viewpoint or argument.  

 

##Notes 

You can develop your reading skills in this area through practice. Following the writer’s ideas and 

points can become easier if you read a variety of passages. 

Reading some articles in the quality Sunday newspapers and identifying the points above can be 

invaluable.  
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Reading Skills  Annotating the Text 

 
As you read the passages throughout the year it is useful to highlight/underline/annotate the key 

words or techniques as you read. 

If you annotate the passage as you read it helps you to focus and understand the language and ideas 

of the passage. 

 

 Look for key words (anchor words) punctuation – imagery /metaphoric language or sentence 

structures as you read. 

 
Read the following paragraph. 

 
Perfection! It is an elusive thing – like trying to catch the wind or finding the secret elixir of eternal 

youth or finding that pot of gold at the end of that rainbow. We are bombarded with images of the 

perfect shape, the perfect home, the perfect garden, the perfect trainers, perfect skin. As television 

advertisements pummel this imperfect being into submission and a state of anxiety, I am too weak 

to survive the daily onslaught of smiles from whitened teeth and perfect homes where no real 

people live. I am no longer allowed to be: I must do! I look in the mirror (no longer able to blame 

the reflection) I tidy up the mess and cut the lawn (after my jog in my brand spanking new trainers) 

and late at night I am applying a moisturiser where  soap and water used to do.  I am striving to 

become perfect – to fit the mould, to be able to hold my head high, to look my neighbours in the 

eye – to conform to the blueprint – to buy into the new vision - the new dream of what could be. 

 
1. What is the tone of the paragraph? 

2. What images are used? 

3. What sentence structure features can you identify? 

4. What were the key words/ideas in your opinion? 

5. What is the main point of the paragraph? 

 

Notes 

 The first stage at Higher when you are reading passages is to understand the 

ideas or argument of the writer/journalist in the passage.  

 

 You should also be noticing/ identifying the features and techniques used in 

the passage. 

 

 What did you notice when you read this paragraph? 

 

 On the next page you will find some of the features highlighted for you. 



 9 

Look at the annotation of this paragraph!  
           

We will look at one sentence at a time! 

This exercise is designed to outline some of the common techniques used by journalists in 

presenting ideas to the reader. 

 
Perfection!  
(Why does the writer begin with a single word and an explanation mark? Does it make the introduction more 

dramatic? Does it catch the reader’s attention?) 
 

It is an elusive thing –like trying to catch the wind or finding the secret elixir of eternal youth or 

finding that pot of gold at the end of that rainbow. 
(The writer uses metaphoric language to explain his ideas about perfection: Secret elixir/pot of gold, etc. 

What does the writer suggest by using these ideas?) 

 

We are bombarded with images of the perfect shape, the perfect home, the perfect garden, the 

perfect trainers, perfect skin. 
(The writer uses the word “bombarded” to present an image. Why does the writer repeat perfect? The writer 

also uses a list. Can you explain why?) 

 

As television advertisements pummel this imperfect being into submission and a state of anxiety, I 

am too weak to survive the daily onslaught of smiles from whitened teeth and perfect homes where 

no real people live. 
(The writer uses words here as group pummel, onslaught, submission, etc. to create another idea/image – an 

attack? wrestling?) 

 

I am no longer allowed to be; I must do! 
(The writer uses the structure of the sentence to make his point clear. What does the writer mean? Did you 

notice the semi-colon?) 

  

I look in the mirror (no longer able to blame the reflection) I tidy up the mess and cut the lawn 

(after my jog in my brand spanking new trainers) and late at night I am applying a moisturiser 

where soap and water used to do. 
(The writer uses brackets. (This is called parenthesis.) Why did the writer do this? Does it help you to 

understand the tone of the writer?) 

 

I am striving to become perfect – to fit the mould, to be able to hold my head high, to look my 

neighbours in the eye – to conform to the blueprint – to buy into the new vision - the new dream of 

what could be. 

((The writer uses brackets/parenthesis.  The writer uses a list.  Why did the writer do this? Does it help you to 

understand the ideas of the writer?) 

 

 
Note: Look at the range of features in one paragraph > word choice, imagery, connotation, tone, 

punctuation/parenthesis, etc.  
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Part Two: Types of Questions Understanding (U) 
Not only do you have to read the passages in detail, you must read and answer the questions 

precisely also. 

 

Understanding questions are identified for you as “U”. 

The questions are expressed in many different ways. 

You will be asked to identify the writer’s ideas and explain the points that are being made. 

 
 In 2006 in the SQA Examination -24 marks were available for understanding questions. 

 

The key skills for understanding questions include: 

1. Reading the appropriate lines (skim reading) 

2. Thinking and understanding what they mean  

3. Precisely identifying the information needed for the answer 

4. Explaining the answer simply and accurately  

5. Using your own words to explain the writer’s ideas (paraphrasing) 

 

Look below at how the questions might be worded. 

 

 Identify – Question 5 2006 and 9 2006 

 

 Summarise - Question 6 b 2006 

 

 What was  - Question 6 a 2006 

 

 What evidence - Question 3 b 2006 

 

 Why according to the writer - Question 3 a 2006 

 

 Explain briefly  -  Question 1a 2006 

 

 Briefly state - Question 13 a 2006 

 

 Explain in your own words  - Question 11 b 2006 

 

 How does the writer go on to explain – Question 2 2006 

 

 How does the writer demonstrate – Question 8 a 2006 

 

 

 

 

 



 11 

How to Answer Understanding Questions? 

 

1. You should try to answer the questions using your own words as far as possible. 

 

2. Pay close attention to the line reference in the question. 

 

3. Try to be precise in your answer. 

 

4. If you are asked for 3 reasons for example – number them 1, 2, 3.   

This makes it easy to organise your answer and it makes your answer clear to the 

examiner. 

 

##If you write your answer in a paragraph the examiner has to search for the answer. 

##Number the points you make in your answer to make it clearer. 

 

5. Look for prompts which may suggest where you will find the answer. 

 

 Words/phrases like but, therefore, as a result, are used by the writer to draw your 

attention to a point. 

 

 Look for key phrases “the most important reason…..” etc. 

 

 Pay attention to topic sentences – usually at the beginning of each paragraph. 

 

 Look to see if the topic sentences provide a link between paragraphs 

 

 

6. Summary Question 

 

You may be asked to provide a summary of the writer’s ideas. 

 

You will normally be asked to look at various paragraphs. 

 

Look at the main idea in each paragraph and then how it is developed. 
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The “Context” Question (U) 
 

The “context question” is a specific type of understanding question. 

In the context question you will be asked to explain how you worked out the meaning of a 

word or phrase from the passage.  
 

You should normally quote as part of your answer for this question. 

 

In this question you are asked about the meaning of a particular word or phrase. 

You are asked to look at the “context” and explain how it helped you to understand the word or 

phrase. 

N.B. “Context” simply means where the word appears and the words that surround it and how this 

helps in understanding the meaning of the word/ideas.  

Look at the words before and after the word to place it in its context. 

Look at the paragraph/sentence where the word or phrase appears and see if other words or phrases 

can be connected with the word or phrase you have to explain. 

 

The Method 

 Look at the sentence where the word or phrase appears. 

 

 Pick out a word or phrase that helps you to understand the context. 

 

 Look at the sentence preceding the word and then the sentence following to help you. 

 

 Try to look: “backwards and forwards” at the words surrounding the word or phrase you 

have to explain. 

 

There are 3 basic things to do in a context question: 

 

1. Pick out and quote other words or phrases from the “context”.  

 

2. Explain what the link is between the word/phrase and the quotation you have chosen. 

 

3. Explain the meaning of the word or phrase you were asked to define. 

 

 

 

 

Look at the examples below. 
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Context Question Examples 

 

Example 1 

 

He was astute in his application of the law. He thought about cases thoroughly and based his ruling 

on the facts of the case and years of experience and accrued wisdom. The judge was articulate in 

informing the jury, clearly and confidently outlining the procedure of the case. The lawyer looked 

askance at the judge, unable to comprehend his decision. He was incredulous at the result and 

questioned the judge critically. 

 

How does the context help you to understand the meaning of the following words?  

 astute 

 articulate 

 askance  

 

 

Example 2 

 

The climb to the top of the mountain was arduous. Some stragglers were exhausted and unable to 

reach the summit. Even the experienced climbers were tired out due to the difficulty of the terrain. 

Undaunted some of the group pressed on in their desire to reach the top, determined to succeed. 

Their unrelenting drive was a shining example to the others as they forced themselves to endure 

the feelings of pain and exhaustion.  

 

How does the context help you to understand the meaning of the following words? 

 arduous 

 undaunted 

 unrelenting 

 

 

 

You could also look at examples from the past papers. 

 
 2002 2003 2004 2005 

Types of 

Questions 

Dark Ages Immigration Paranoid 

Parents 

Meteoroids 

Context 

 
Q7 Q1a Q1,  Q10b Q12 
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Understanding Questions (continued) 

 

 

Some Advice on Reading and Finding Information. 

 

If you are asked to read a paragraph(s) and it is difficult – try numbering the sentences- each 

sentence will contain one main point /idea! 

 

We will look at the example of Q5 from 2008. 

 

2008 Past Paper (lines 42-53) 

 

“Where, for example, does the “traditional” landscape begin and end? If we take the 

period when the British Isles were born, nearly 8,000 years ago, we discover that the 

conifers so hated by the conservationists today were one of the most important 

features of the scenery; the “English” oak and the much-loved elm were later 

immigrants from the warmer south. As for fauna, our “traditional” species included 

reindeer, rhinoceros, bison, hippopotamus and elephant.  

But where are they now? Perhaps we should do better in the search for our heritage to 

consider what the countryside looked like when man first appeared in what we think of as Britain. 

That would take us back 35,000 years, to the emergence of our ancestor Homosapiens, who found 

himself in an Arctic landscape of ice and tundra. The remnants of that traditional scene can be 

found only in the highest mountains of Scotland; the rest of Britain has changed beyond all 

recognition.” 

 

How to layout your answer? 

 

If the question asks you to identify a number of points, then numbering the points can make 

your answer clear to the examiner. 

 

If you write your answer in a short paragraph it is not always clear that you have identified 

the number of points required. 

 

For example, if the question asks you to find three reasons, then number your points: 1, 2, 3. 

 

Look at the question below from 2008. 

 

2008 Q5 

5. Read lines 42–53. 

Give, in your own words as far as possible, any three reasons why it is difficult to define the 

“traditional” British landscape. 

 

 

##Try to identify three reasons and number the points in your answer. 
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Reading Complex Sentences! 

 

Sometimes the sentences in the Higher English passages are long and complicated. 

These are called complex sentences. 

 

Complex sentences usually contain clauses and connectives. 

 

Look at the sentence below from the 2009 Past Paper: 

 

“Londoners, for example, had just become accustomed to the idea that they would 

have to pay an £8 congestion charge to drive into their own city when they 

discovered that the fares on commuter rail and underground services had been hiked 

up with the intention of driving away customers from the public transport 

system—now grossly overcrowded as a result of people having been forced off the 

roads by the congestion charge.” 

 

If you are reading a complex sentence break the sentence into parts.  

 

1 Londoners, for example, had just become accustomed to the idea that they would 

have to pay an £8 congestion charge to drive into their own city/ 2 when they 

discovered that the fares on commuter rail and underground services had been hiked 

up/ 3 with the intention of driving away customers from the public transport 

system/ 4—now grossly overcrowded as a result of people having been forced off the 

roads by the congestion charge.” 

 

This sentence basically has four bits of information. 

1. People in London had just become used to the £8 charge for driving 

2. Fares were then put up again on the trains and underground 

3. This was to force people off the public transport system 

4. The public transport system was overcrowded (due to the congestion charge) 

 

What is the purpose/effect of the sentence? 

 

 To show the confusion in policy in London about transport policy? 
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Understanding the Passage  

 

Looking for Clues!! 

 
In order to guide you through the passage the journalist will use a series of clues (signposts). 

It is a good idea to practise reading passages and look for the clues. 

 

A. Paragraphs 

Paragraphs are used to present an idea.  

#Read the first sentence of each paragraph carefully. 

 

Paragraphs are also used to link ideas.  

#Look at the end of one paragraph and the beginning of the next for links! 

 

Paragraphs can be used to highlight “a change of direction” in the passage. 

#Pay attention to a single sentence paragraph! 

 

B. Topic sentences 

 

The first sentence of a paragraph can be used to introduce the idea of the paragraph. 

The rest of the sentences in the paragraph will develop this idea. 

 

C. Rhetorical Questions 

 

Rhetorical questions can be used to: 

 Introduce an idea / argument /viewpoint 

 

 Convey the tone of the journalist 

 

D. Punctuation Marks 

  

Pay attention to the punctuation marks in sentences and paragraphs. 

 

The writer will use punctuation marks to highlight words and ideas. 

 

 Look at brackets and dashes 

 

 Look at semicolons and colons 

 

 Look for question marks/rhetorical questions 

 

 Look at inverted commas (placed around a particular word/phrase) 
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E. “Signal Words” (sometimes called connectives, etc) 

 
These types of words are used extensively by journalists to help structure /present their ideas.  

 

There are different types of words/phrases that help link ideas.  

 

Look for these types of words which are used extensively by journalists to help structure /present 

their ideas.  

 

Words which add:  

 and, also, in addition, additionally, as well as, moreover, too. 

 
Words which sequence:  

 now, then, after, before, in the future, in the past, next, first, second, third, finally, 

meanwhile, eventually,  

 

Words which emphasise: 

 particularly, in particular, especially, significantly, indeed, above all, notably, most 

importantly, 

 

Words which compare: 

 similarly, as with, likewise, like, in comparison with, in the same way, equally, but 

 

Words which contrast: 

 unlike, on the other hand, whereas, alternatively, otherwise, instead of,    

 

Words which show cause and effect: 

 so, therefore, thus, because, as a result, consequently, 

 

Words which qualify/modify: 

 but, however, unless, except, if, although. 

 
Words which are used to illustrate/exemplify: 

 for example, for instance, in the case of, as revealed by, such as. 

 

 

 

Look for these common words and phrases in the passages you read. 

 

These words and phrases are there to help you understand the writer’s ideas. 

 

Look at the opening paragraphs of the 2009 Past Paper. 
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The Opening Paragraphs of the 2009 Past Paper. 

 

 Read the opening paragraphs and identify the features of the passage. 

 Look for: paragraphing, topic sentences, rhetorical questions, punctuation and key words!! 

 Think about how these features are used by the writer to make his/her ideas clear. 
 

  A Doomsday Scenario 

 

Is your journey really necessary? Who would have thought that, in the absence of 

world war and in the midst of unprecedented prosperity, politicians would be telling 

us not to travel? Just as working people have begun to enjoy the freedoms that the 

better-off have known for generations—the experience of other cultures, other 

cuisines, other climates—they are threatened with having those liberating 

possibilities priced out of their reach. 

And when I hear politicians—most of them comfortably off—trying to deny 

enlightenment and pleasure to “working class” people, I reach for my megaphone. 

Maybe Tommy Tattoo and his mates do use cheap flights to the sunshine as an 

extension of their binge-drinking opportunities, but for thousands of people whose 

parents would never have ventured beyond Blackpool or Rothesay, air travel has 

been a social revelation. 

So, before we all give the eco-lobby’s anti-flying agenda the unconditional benefit of 

the doubt, can we just review their strategy as a whole? 

Remember, it is not just air travel that the green tax lobby is trying to control: it is a 

restriction on any mobility. Clamping down on one form of movement, as the glib 

reformers have discovered, simply creates intolerable pressure on the others. 

Londoners, for example, had just become accustomed to the idea that they would 

have to pay an £8 congestion charge to drive into their own city when they 

discovered that the fares on commuter rail and underground services had been hiked 

up with the intention of driving away customers from the public transport 

system—now grossly overcrowded as a result of people having been forced off the 

roads by the congestion charge. 

The only solution—and I am just waiting for the politicians to recommend it 

explicitly—is for none of us to go anywhere. Stay at home and save the planet. But 

that would be a craven retreat from all the social, professional and cultural 

interactions that unrestricted mobility makes possible—and which, since the 

Renaissance, have made great cities the centres of intellectual progress. 
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Part Two: Types of Questions               Analysis Questions (A) 
 

Introduction 

 

Analysis questions ask you to look at the features of language used by the writer. 

Writers use: words, images, sentence structures, tone, parenthesis, puns, analogies, anecdotes, 

etc, to present their ideas. 

 

In order to be successful in answering analysis questions it is essential that you study the types 

of questions you will be asked. 

 

The most common questions have been categorised below. Study the methods for answering 

and the exemplars which should help you to answer the analysis questions correctly. 

 

 

In this section we will look at the following types of questions: 

 

1. Word Choice 

 

 

2. Imagery 

 

 

3. Sentence Structure 

 

 

4. Tone 

 

 

5. Language 

 

*You may also be asked some more general questions on language. 

 

 How does the writer make the introduction dramatic? 

 

 How does the writer make the ending of the passage effective? 

 

 

## Language questions are becoming increasingly common – look at the 2008 and 

2009 Papers. 
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The “Word Choice” Question 
 

 

In this type of question you will be asked to explain the effect of the word(s) chosen by the writer. 

 

 The word(s) might imply or suggest something: (connotation).  

 ## This is extremely important ## 

 The words may have a particular tone  

(critical, questioning, angry, ironic, humourous, etc.) 

 The words may create a comparison: (simile, metaphor, extended metaphor) 

 Words may be used to indicate a contrast. 

 The effect might be to create a sound using alliteration or onomatopoeia. 

 Words may be used to create an image for the reader. 

 The writer may use “slang” words or colloquial language/informal language for effect 

 

Word Choice Questions 

 

You will be asked to look at individual words, phrases or “word groups” and identify why they 

were used by the writer and what effect they had in the passage. 

 

Think about the following list: 

 

1. Connotation/Meaning: (usually implied/suggested meaning – i.e. connotation) 

 

Writers choose words for a particular effect. 

Words can suggest or imply something. 

 

Look at this simple example. 

“The policeman strolled into the house.” 

 

The writer has chosen the word “strolled”. This is the key word. 

The writer could have used the word walked, marched stormed or charged. 

 

Why did the writer choose the word “strolled”? 

The writer is suggesting he is relaxed, happy, not in a hurry, etc. 

The word “strolled” suggests the policeman’s mood. 

 

This is a very simple example of connotation.  
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2. Tone: the way in which something is written / spoken 

 

The tone of the writer indicates the attitude and feelings of the writer towards a topic  

 

 Look at the categories of tone listed below.  

They may help you in identifying the writer’s tone. 

 

Tone Category 1: Personal 

Writers may a dopy a personal tone but there are many shades of this. 

nostalgic, disappointed, reflective, sad, angry 

 

Tone Category 2: Critical 

Writers may adopt a critical tone but there are many variations of this. 

mocking, sarcastic, ironic, derogatory, scornful, hectoring, didactic 

 

Tone Category 3: Humourous 

Writers may adopt a humourous tone but there are many variations of this. 

lighthearted, gently mocking, comic,   

 

 

3. Sound: onomatopoeia, alliteration, soft / harsh sounding 

 

The writer may use “sound” words at Higher. The words will normally create an image. 

 

 

4. Emotive words: words design to affect the emotions of the reader 

 

5. Nuance: a subtle difference or very slight difference in meaning, feeling or tone, 

What is the difference between the following two phrases? 

“I dislike you” and “I loathe you”. 

 

The strength of feeling and meaning in the two phrases is slightly different. 

 

6. Effect: create humour, ridicule, shock, arouse sympathy, persuade, create an image, etc. 

 

N.B. Words can do all of these things!  

Think about the above list when you are asked about word choice and the effects of the words 

chosen by the writer. 
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Word Choice Method 
 

1. The first step is to pick out /identify the most important words. 

 

2. Quote the words in your answer 

 

3. Analyse the words in detail –the connotation, associations the word has, sound or tone 

etc. 

 

4. Discuss the effect of the word. 

 

5. Explain how the word helps you to understand the writer’s ideas/opinion. 

 

Look at the examples below. 

 

Word Choice:  Language Analysis 1 

 

 Identify the key words in the sentence. 

 Explain the connotation or association of the word(s) 

 Explain the effect of each word. 

 

Look at the example below. 

 

Example 1:  

 
“Oil prices have rocketed in recent years.” 

 
 

What key word(s) did the writer use? > rocketed 

 

What do you associate with this word (s)?  

What does the choice of word suggest? 

rocket –firework –exploding –going up really fast, etc. 

Suggests speed – the writer wants to emphasise the sudden, dramatic , explosive rise in  prices 

What is the purpose /effect of the word(s)? > describes how dramatically prices have risen – 

suggests prices have exploded – soared – increased.  
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Example 2: 
  

“The precious secret was unearthed - a glittering nugget - that was to prove invaluable.” 
 

What key word(s) did the writer use? > glittering nugget 

 

What do you associate with this word (s)? What does the choice of word suggest? 

nugget suggest gold – something really valuable 

Suggests something precious like gold 

What is the purpose /effect of the image? > describes how valuable the secret was –how important 

–it was great find - like finding gold, etc.  

 

 

 Now try the examples below. 

 

Word Choice  
 Identify the key words in the sentence. 

 Explain the connotation or association of the word(s) 

 Explain the effect of each word. 

 

1. The girl’s eyes were glued to the television. 

 

What key word(s) did the writer use?  

 

 

 

What do you associate with this word (s)? What does the choice of word suggest? 

 

 

What is the purpose / effect of the word choice?  

 

 

 

2. The headmaster charged into the classroom like a raging bull. 

What key word(s) did the writer use?  

 

 

 

What do you associate with this word (s)? What does the choice of word suggest? 

 

 

 

What is the purpose / effect of the word choice?  
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3. The pack of reporters encircled the actress snapping questions at her desperate for some juicy morsel of 

gossip. 

What key word(s) did the writer use?  

 

 

What do you associate with this word (s)? What does the choice of word suggest? 

 

 

What is the purpose / effect of the word choice?  

 

 

 

4. He stood in an icy sweat of hatred – with thoughts of cold-blooded murder on his mind. 

What key word(s) did the writer use?  

 

 

What do you associate with this word (s)? What does the choice of word suggest? 

 

 

What is the purpose / effect of the word choice?  

 

 

 

5. The helicopter ascended and soared into the sky with the blades slicing through the air and after a few 

minutes the whirring of the rotors faded to the sound of tiny butterfly wings.  

What key word(s) did the writer use?  

 

 

What do you associate with this word (s)? What does the choice of word suggest? 

 

 

What is the purpose / effect of the word choice?  

 

 

 

6. The ants formed columns like tiny soldiers and they marched on. 

What key word(s) did the writer use?  

 

 

What do you associate with this word (s)? What does the choice of word suggest? 

 

 

What is the purpose / effect of the word choice?  
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7. The wind whispered and moaned and the tree sighed, as the leaves danced and swirled in the autumn 

evening. 

What key word(s) did the writer use?  

 

 

What do you associate with this word (s)? What does the choice of word suggest? 

 

 

What is the purpose / effect of the word choice?  

 

 

 

8. The submarine rose like a giant sea-monster from the deep; its grey body a huge hulking mass of steel 

flesh. 

What key word(s) did the writer use?  

 

 

What do you associate with this word (s)? What does the choice of word suggest? 

 

 

What is the purpose / effect of the word choice?  

 

 

 

9. The rose petals silently fell as soft whispers on a summer day. 

 

What key word(s) did the writer use?  

 

 

What do you associate with this word (s)? What does the choice of word suggest? 

 

 

What is the purpose / effect of the word choice?  

 

 

 

10. The electricity crackled as the forked lightning struck and the thunder bellowed its fury upon the earth. 

 

What key word(s) did the writer use?  

 

 

What do you associate with this word (s)? What does the choice of word suggest? 

 

 

What is the purpose / effect of the word choice?  
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“Word Choice Questions”  
 

Example A  

The boy was interrogated about his actions by his parents. 

 

1. Which word(s) would you pick out to discuss?  

“interrogated” Why? 

2. What do you associate with this word? 

What connotations does the word have? 

What does the word make you think of?  

3. Does the word(s) create an image for you? 

4. Why did the writer choose this word? 

 

Example B 

We have been bombarded with numerous images. The “attack” of the advertisers is 

relentless. The barrage is almost endless and disorientating. 

 

1. Which word(s) would you pick out to discuss?  

2. What do you associate with this word(s)? 

3. What connotations does the word have? 

4. What does the word make you think of?  

5. Does the word(s) create an image for you? 

6. Why did the writer choose this word? 

 

Example C 

The archaeologists have tried to solve the mystery for centuries. The clues have been 

unearthed and the investigation has been thorough. The skeletons provided evidence of the 

violence of the time but the motive for the ritual killing remains unclear.  

 

1. Which word(s) would you pick out to discuss? Why? 

2. What do you associate with this word? 

3. What connotations does the word have? 

4. What does the word make you think of? 

5. Does the word(s) create an image for you? 

6. Why did the writer choose this word? 
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Example D 

The path to enlightenment has grown a little darker today with another senseless attack on 

the research by scientists.  A return to the dark ages could be imminent.  

 

1. What word(s) or phrases would you pick out to discuss?  

 

2. What do you associate with the words or phrases? 

 

3. What connotations do the words or phrases have? 

 

4. What do the words or phrases you think of? 

 

5. Does the word(s) create an image for you? 

 

6. Why did the writer choose these words or phrases? 

 

Example E 

 

The news report was sanitized and cleansed of the truth. The facts were almost air-brushed 

out of existence.   

 

1. What are the key words in this example? 

 

2. Do the words create a contrast? 

 

3. Why did the writer use this “word group”? 

 

4. What point does the writer make in this example? 

 

Example F 

 

The Christmas season is now packed with marketing gimmicks as parents are compelled to 

buy junk and goodwill has been discarded in favour of the pressurized selling of furry 

“gonks” and plastic clutter.    

 

1. What are the key words in this example? 

 

2. Do the words create a contrast? 

 

3. What point does the writer make in this example? 

 

4. Does the word choice create a particular tone? 
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Word Choice (Past Paper Questions) 

You could also look at some other word choice examples from the SQA past papers. 

 
 2001 2002 2003 2004 2005 

Types of 

Questions 

Ali Dark Ages Immigration Paranoid 

Parents 

Meteoroids 

Word Choice 

 
Q10b Q1b, Q9a Q1b, Q4b Q2b Q2c, Q11, 

Q14 

 
 2006 2007 2008 2009 2010 

Types of 

Questions 

Obesity Libraries Rural Mania Doomsday 

Scenario 
 

Word Choice 

 
Q4, Q8b Q1b, Q3, Q5b Q2a, Q2b, 

Q4c, Q8, Q9 

Q1b,  Q8b 

Q9b 

 

 

Look at this question from the 2007 Past Paper about “Libraries”.  

 

Read lines 1-7 

Q1b  

How does the writer’s word choice in these lines help to convey his view of the importance of 

“physical libraries”? (line 5) Refer to two examples in your answer.                                          2    A 

 

Read lines 1-7 

 

1  The internet search engine Google, with whom I spend more time than with my  

    loved ones, is planning to put the contents of the world’s greatest university libraries 

    online, including the Bodleian in Oxford and those of Harvard and Stanford in 

    America. Part of me is ecstatic at the thought of all that information at my 

 5 fingertips; another part of me is nostalgic, because I think physical libraries, booklined 

    and cathedral-quiet, are a cherished part of civilisation we lose at our cultural 

7  peril. 

 

 What are you looking for? (words that describe his view of the importance of “physical 

libraries.) 

 Locate the area of the text where the answer will be found. (lines 5-7)   

 Underline /pick out the key words/phrases.  

“booklined”, “cathedral-quiet”, “cherished”, “civilisation”, “lose/ at our cultural/ peril” 

 Analyse /discuss the words – what the words suggest. (use the word choice method) 

 The question asks you to identify two examples. 

 Set out your answer to make it clear!  

Example 1: 

Example 2: 

     

Note that there are several possible examples to choose from. 
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Now look at the possible answers based on the SQA marking instructions. 

 

1. “book-lined”    

 suggests large number/ area of books  

 implies organised and impressive range 

 therefore emphasises the writers view of the importance of libraries 

 

2. “cathedral-quiet” 

 connotations of large ,hushed, space – solemn, important,  

 therefore emphasises the writers view of the importance of libraries 

 

3. “cherished” 

 suggests > cared for, loved, looked after, supported, warmth, to have feelings for, etc  

 therefore emphasises the writers view of the importance of libraries 

 

4. “civilisation” 

 connotations of importance for our society / important for our culture /learning 

 

5. “lose at our cultural peril”  

 suggests libraries are important –are in danger and we should protect them as part of our 

heritage/society, etc. 

 

 

Notes 

 It is important that you analyse the word choice. 

 

 Try to analyse using the words used by SQA! 

 

“suggests” – “implies” – “has connotations of” 

  

 Explain how the writer’s choice of words makes clear his/her viewpoint. 
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The Imagery Question 
 

You will be asked to identify and discuss images.  

You should quote the words that create the image. 

Explain what picture/image the words give you. 

Analyse the effect of the image. 

You should try to explain why the write created the image. 

 

Below are the answers to some commonly asked questions about the “Imagery Question”. 

 

What is an image? 

 

An image is: “a picture that the writer tries to create through words”.  

As readers we try to see what the image is. 

The picture is formed through association of ideas! 

 

How is the image created? 

The writer uses words and figures of speech to create the image. 

Images are created because we associate ideas with particular words. 

The writer could use comparisons (similes, metaphors) to create an image. 

 

Do I have to quote in my answer? 

Yes. You will be asked to pick out (quote) the words that create the image. 

It is very difficult to analyse an image without quoting the words that create the image. 

 

How do I analyse the image? 

You should analyse the associations/connotations of the words you have chosen. 

 

What if the image “in my head” seems ridiculous? 

You have to say what image is created based on the words used by the writer. 

Say what image/picture/association you get and explain how you interpreted the words. 

 

How does imagery help the writer to explain his ideas? 

You must try to explain the effect of the image also. 

Try to explain why the writer has used the image. 

The image could be very positive or very negative, for example. 

 

 

 

 Try the simple examples on the next page. 
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Some Examples of Imagery 

 

Read over the following examples and explain what picture is being created. 

 

1. The girl’s eyes were glued to the television watching the actress. 

 

What is the key word or words?  

What do you associate with this word?  

What image does the word give you? 

What is the effect of the image? 

 

2. The reporters swarmed around the actress. 

 

What is the key word or words?  

What do you associate with this word?  

What image does the word give you? 

What is the effect of the image? 

 

3. The famous actress was bombarded with questions. 

 

What is the key word or words?  

What do you associate with this word?  

What image does the word give you? 

What is the effect of the image? 

 

4. The actress lashed out at the nearest reporter, as she erupted in fury at the offensive 

questioning. 

 

What is the key word or words?  

What do you associate with this word?  

What image does the word give you? 

What is the effect of the image? 

 

5. The camera shutters exploded like machine gun fire.   

 

What is the key word or words?  

What do you associate with this word?  

What image does the word give you? 

What is the effect of the image? 
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Methods of Answering Imagery Questions 

 

1. Identify the image - Use the phrase: “An image of… 

 

2. Pick out the words which create the image >Quote 

 

3. Analyse the associations/connotations of the words. 

 

4. Identify the technique used to create the image.  
simile/ metaphor/ extended metaphor/ oxymoron/ personification/ onomatopoeia/ contrast/comparison, etc. 

 

5. Analyse the literal meaning of the words – use the phrase “just as” and “so” 

 

e.g. The writer uses the word “rocketed” metaphorically. 

“Just as a fireworks shoots up into the sky so oil prices have risen sharply”, etc. 

 

6. Explain how the image helps to present the writer’s ideas viewpoint. 

 

Imagery Questions  
 

Example 1: The media frenzy surrounding the scandal reached a peak with the arrest of the famous celebrity. 

What key word(s) did the writer use? > frenzy , peak,  

 

What do you associate with this word (s)?  

frenzy-excitement - out of control  and  peak – mountain top-summit-highest point 

 

What figure of speech or technique is being used? >  

metaphoric language / connotation (suggests something!) / connotation 

 

What image is created in each sentence? >An image of > an out of control crowd and a mountain top  

 

What is the purpose /effect of the image? > describes the excitement surrounding the scandal and describes 

the most dramatic moment –the arrest by using the word “peak” suggesting the highest point, etc 

 

Example 2: There was a whimper of dissatisfaction that grew to a rumble of protest and then finally erupted 

in the cries of revolution in the streets. 

What key word(s) did the writer use? >  whimper and cries and /rumble/erupted  

 

What do you associate with this word (s)? whimper and cries and rumble/erupted (volcano –dramatic) 

 

What figure of speech or technique is being used? >  

Onomatopoeia/sound effects / metaphoric language/metaphor / connotation (suggests something!) 

 

What image is created? > increasing sound   + volcano? “erupted” 

 

What is the purpose /effect of the image? > describes how the protests gathered momentum and led to 

revolution  

 

 Now try the examples below. 
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1. The boy’s face was contorted and crimson and he flushed with anger. 

What key word(s) did the writer use? > 

 

What do you associate with this word (s)? 

 

What figure of speech or technique is being used? > 

 

What image is created in each sentence? >An image of > 

 

What is the effect of the image? > 

 

 

2. The lake was a silver mirror flawlessly reflecting the sky. 

What key word(s) did the writer use? > 

 

What do you associate with this word (s)? 

 

What figure of speech or technique is being used? > 

 

What image is created in each sentence? >An image of > 

 

What is the effect of the image? > 

 

 

3. He was addicted to the flashing lights of the machine and he fed his habit with coin after coin, oblivious to 

the world around him. 

What key word(s) did the writer use? > 

 

What do you associate with this word (s)? 

 

What figure of speech or technique is being used? > 

 

What image is created in each sentence? >An image of > 

 

What is the effect of the image? > 

 

 

4. The march towards democracy was relentless and the result of the battle with dictatorship was inevitable. 

What key word(s) did the writer use? > 

 

What do you associate with this word (s)? 

 

What figure of speech or technique is being used? > 

 

What image is created in each sentence? >An image of > 

 

What is the effect of the image? > 
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5. The toxic blob, green and glowing, and stored in the scientist’s lab for analysis was   

the by-product from the garbage heap of nuclear detritus.   

What key word(s) did the writer use? > 

 

What do you associate with this word (s)? 

 

What figure of speech or technique is being used? > 

 

What image is created in each sentence? >An image of > 

 

What is the effect of the image? > 

 

 

6. He was like a puppeteer, pulling the strings and coordinating the final collapse of his victims, entangling 

them in the macabre and murderous final act of this tragic drama. 

What key word(s) did the writer use? > 

 

What do you associate with this word (s)? 

 

What figure of speech or technique is being used? > 

 

What image is created in each sentence? >An image of > 

 

What is the effect of the image? > 

 

 

7. The web of deceit was spun and the victims were caught in the threads of sticky silk as they struggled in 

vain to extricate themselves. 

What key word(s) did the writer use? > 

 

What do you associate with this word (s)? 

 

What figure of speech or technique is being used? > 

 

What image is created in each sentence? >An image of > 

 

What is the effect of the image? > 

 

 

8. The fans stampeded and surged forward in a frenzy of excitement and the ground shook as they trampled 

each other in their frantic rush to be first. 

What key word(s) did the writer use? > 

 

What do you associate with this word (s)? 

 

What figure of speech or technique is being used? > 

 

What image is created in each sentence? >An image of > 

 

What is the effect of the image? > 
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Imagery Examples 

 

Example A 

 

“Oil prices have rocketed in recent years. The industry has made colossal profits reaching a 

peak in the aftermath of the war. Vast deposits of oil still lie untapped and experts have 

predicted an explosion in prices with the unveiling of new oil fields.” 

 

a) Write down four words that creates an image from the example above. 

b) What do you associate with each word?  

c) What image does each word give you? 

 

Example B 

 

“The house-builders and planners have bulldozed the landscape and scythed down the 

“greenbelt”. Slicing through historic towns, bypasses and new unnecessary roads scar the 

countryside and damage our environment – damage which could take generations to heal.”   

 

a) Pick out the words that create an image in this example. 

b) What do the words have in common? 

c) Explain why the writer chose words that contained a similar idea? 

     Analyse the purpose of each word separately. 

 

Example C 

 

“Isolated and withdrawn, he needed his daily fix. He was drawn to it –compelled by the 

demons that controlled him.  He was addicted to the flashing lights of the machine and he fed 

his habit with coin after coin, oblivious to the world around him.” 

 

a) What image has been used in this example? 

b) What words create the image? 

c) Why did the writer choose these words? 
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What does the imagery question ask you to do? 
 

Look at the example below of a typical question on imagery from the SQA past paper 2007. 

 

Q9 2007 

 

Q9. By referring to one example, show how the writer’s imagery in lines 18–23 

conveys the importance of libraries. 

 

18   I have spent a substantial portion of my life since in libraries, and I still enter them 

       with a mixture of excitement and awe. I am not alone in this. Veneration for 

       libraries is as old as writing itself, for a library is more to our culture than a 

       collection of books: it is a temple, a symbol of power, the hushed core of 

       civilisation, the citadel of memory, with its own mystique, social and sensual as well 

23   as intellectual. 

 

 

“Imagery” question 

 

 In this type of question you will be asked to explain the image/ metaphor. 

 

 Try to identify or pick out the “key words” that create the image. 

 

 Remember to quote and explain the words used to create the image/metaphor and explain the 

“picture” created. 

 

 Look at the “words” and/or “word groups” that may help you. 

 

 Try to use the phrase “an image of ….. is created” 

 

 Try to define the image; a religious image, an image of destruction, an image of 

ruthlessness, etc. 

 

 What words helped to create the image? 

 

 Finally think about the effect of the image/metaphor on the reader: to shock, persuade, arouse 

your anger, hatred, etc. 
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Look at the answer to this imagery question based on the SQA marking instructions. 

 
Just identifying the image = 0 

If more than one image is discussed mark all and award the better/best mark. 

Answers must “deconstruct” the image- analyse the origin/literal root of the image and examine 

how it is used metaphorically/figuratively. 

 

Possible answers: 

 

1. image of a “temple”  (a library is compared with a temple) 

    just as a “temple” is a place of worship and reverence – so a library deserves our  

    respect because it a place where knowledge is stored.  

 

2. “citadel”                    (a library is compared with a citadel)  

    just as a “citadel” is a fortress – so a library is like a fortress/stronghold/castle  

    which keeps safe what we value as precious./important –  

    books/knowledge/information 

 

3 “core”   (a library is compared /described as a core) 

 

    just as the “core” is the heart of something – so the library is central/essential to  

    our lives/society 

 

 

 

 

 
 

 

You should also study the imagery questions in the past papers. 

 2001 2002 2003 2004 2005 

Types of 

Questions 

Ali 

 

Dark Ages Immigration Paranoid 

Parents 

Meteoroids 

Imagery 4b,  7b, 10b 2b 5b,  9b 5b, 10a 2c,  9b 

 

 

 2006 2007 2008 2009 2010 

Types of 

Questions 

Obesity Libraries Rural Mania Doomsday 

Scenario 

 

Imagery 

 

Q3c Q3, Q9 Q8   
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Sentence Structure Questions 
 

Sometimes students find the concept of sentence structure difficult to understand and even 

more difficult to explain in an answer. 

 

The first point to note is that the writer sets out ideas through the sentences. 

The sentences are structured (written) to present or highlight his/her ideas and arguments. 

 

The second point to note is that you gain little credit for merely identifying the structure of 

the sentence.  
(Explain the structure and its effect and how it helps make the writer’s viewpoint clear to gain full marks.) 

 

The third point to note is that you can improve your understanding of sentence structure 

through preparation and practice. 
 

In the 2006 examination 14 marks were available for understanding sentences, their function 

and how the writer used them! 

 

 

 Remember that “language” questions may ask you to look at sentence structure also. 

 

 

 

Summary of how to approach sentence structure 

 

 Look at the beginning of the sentences for patterns 

 

 Look at the punctuation marks – parenthesis, inverted commas, semi-colons, etc  

 

 Look for “signal” words/phrases – and , but, because, therefore,  

 

 Look for particular sentence types – a list, a linking sentence, a rhetorical question, etc. 
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How can you develop your understanding of sentence structure? 

 

Look at the method below which should improve your awareness of sentence structure. 

 

1. Look at the beginning of the sentences!  

 

 Do the words form a pattern? (firstly, secondly thirdly, etc) 

 

 Does the writer use repetition? (I think, I think. I think, etc) 

 

 Does the writer use a chronological structure? (In 1850, In 1950, By the year 2050, etc) 

 

 Is there a contrast or comparison in the sentences?  (“in today’s society”, “ in the past” ) 

 

 Is there a pattern to the sentences in the paragraph? 

 

 Pay attention to a single sentence in the passage. It could be a turning point in the writer’s 

argument. 

 

 

Note  

It is not enough to identify the feature of sentence structure 

Remember to explain why the writer organised the sentences in this way. 

 

Refer directly to what ideas are presented by the writer. 

 

2. Look at the punctuation marks in the sentences or paragraph. 

 

Punctuation  

 semi-colon;   

used mainly to separate phrases in a list   

        

 colon :          

 used to introduce a list or separate two parts of a balanced sentence 

                                     

 comma ,        

separates items in a list 

 

 brackets ( )   

used to highlight information/ modify the sentence  

(look at and discuss the words inside the brackets!)          
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 inverted commas/quotation marks “   ”  

 highlights particular words 

 

 dash/dashes  -  -   

highlights information/modifies the sentence   

             

 ellipsis ….     

indicates that a word or words have been left out. 

 

You can find other examples and definitions and usage of punctuation marks at: 

http://www.ltscotland.org.uk/knowledgeoflanguage/index.asp 

   

 

 

3. Look for “Signal” words ( 
(This is not the technical name for this collection of words but it describes their function in alerting the reader and signaling the 

intention of the writer!!) 
 

To help structure the argument they are presenting, writers use “signal” words. 

 

Words like, and, furthermore, additionally, moreover, also, etc, continue or add to the point(s) 

the writer is making. 
 

Words like, but, however, yet, etc, would indicate a change in the writer’s argument. 
 

Words like, therefore, because, consequently, as a result, accordingly, so, etc, would draw a 

conclusion or suggest a reason, etc. 

 

Pay attention to these words when you read them in passages.  

 

They will help you to follow the writer’s argument. 

 Look for “signal” words > but , and therefore, despite, consequently, 

 

  

 Look for words which highlight the writer’s argument > “the most important reason...” 

(most is a superlative!) 

 

 

4. Identify the Types of Sentences 

    Look at the types of sentences being used in the passage by the writer. 

 

A. Listing 

A sentence that contains a list is usually important.  

The writer has created a list for you to read!  

Think about the following questions. 

http://www.ltscotland.org.uk/knowledgeoflanguage/index.asp
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 What is in the list?  

 Is there an order or sequence to the items? 

 What do the items in the list have in common? 

 You can quote some of the items in the list! 

 Why did the writer present a list to the reader? 

 Does the list help you to understand the writer’s idea or viewpoint?  

 

 

B. Rhetorical Questions 
Rhetorical questions are quite common. This is a common sentence structure. 

The word rhetoric means the art of using language effectively (for example when making a 

speech). 

A rhetorical question is a device used by writers to introduce an argument or point or to ask the 

reader (or audience) to think about an argument or to persuade the reader.  

 

Find out about these types of sentences below. 

 

C. Emphatic statements – We must... We have to ... (usually used to emphasise strength of feeling!) 

 

D. A Balanced Sentence 

     In a balanced sentence the two parts of the sentence are separated by a colon. 

     “To err is human: to forgive divine.” 

    Both parts of the sentences are related / linked. You have to explain the link between the  

   two parts of the sentence. 

 

E. A Minor Sentence (short dramatic sentence used for effect) 

 

F. A Climactic Sentence (builds up to the final words of the sentence) 

 

    “The striker picked up the ball, accelerated past the first defender, ghosted past a second, cut into 

the box, feinted to shoot and as the goalkeeper dived at his feet, he changed direction and blasted 

the ball into the empty net!” 

 

G. A Linking Sentence  

      Refers to something previously discussed and introduces a new idea. 

   

    “These problems have many solutions.” 

 

You could look at this question from the 2009 past paper. 

 Q2. Referring to specific words and/or phrases, show how the sentence “So, before 

. . . as a whole?” (lines 13–14) performs a linking function in the writer’s argument. 
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5. Look for brackets and dashes! 

 

a) Parenthesis (brackets) or - dashes –  

          b) Modification of sentences 

          c) How to answer questions on parenthesis? 

 

a) Parenthesis  

Journalists and writers will use brackets or dashes to highlight particular words or phrases. 

If a writer does this it will be important.  

The writer will be providing additional information which may change the intended meaning of the 

sentence.  

You must explain how the word(s) inside the brackets or dashes is used to change the meaning of 

the sentence. 

Look at the following sentence: 

 “A response (of sorts) has come from the government.” 

 

You must comment on the words “of sorts” and explain the writer’s viewpoint to gain the marks. 

 

See below for more details on parenthesis. 

 

 

b) Modification of sentences (parenthesis) 

   

How do the words in parenthesis change the meaning of the sentence?  

Explain how the writer achieved this? 

 

Look at the sentences below. 

 

 “A response has come from the government.”  

Note: no brackets – no highlighting – no modification of the sentence – no change in the 

writers ideas using parenthesis. 

 

 “A response (of sorts) has come from the government.” 

Note: use of brackets – highlighting “of sorts” – modifies-changes the sentence – the writer is 

explaining his view of the response 
 

Notes 

The writer has used parenthesis which is the main feature of the sentence structure here. 

The writer uses parenthesis deliberately to highlight two words. These words change the meaning 

of the sentence and help to make clear the writer’s attitude, tone and stance! 
 

(Look below to see how to answer questions on parenthesis!) 
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c) How to answer questions on parenthesis? 

 
1. Avoid vague answers! (Look at the example below.) 

 

Answer 1 

“The writer used parenthesis to give us extra information which helped make his ideas clear.” 

 

 This is far too vague and unclear. 

 

This answer does not explain what words were placed in brackets, or what the information was or 

what the writer’s ideas were. 

 

 

Answer 2 

   Look at what you could write instead. Be specific! 

“The writer used parenthesis. He placed the words “of sorts” in brackets. This gives the 

reader the idea that he thought the response was unsatisfactory. This makes clear the writer’s 

idea that he is being critical of the government in these lines.” 

 

 

Answer 3 

Another possible answer might be: 

“The writer structures the sentence by using parenthesis. He placed the words “of sorts” in 

brackets. The writer modifies the meaning of the sentence by inserting these words. This gives 

the reader the idea that he thought the response was unsatisfactory. “Of sorts” is a phrase 

that suggests he does not approve of the government’s response. This makes clear the writer’s 

tone that he is being critical of the government in these lines.” 
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How to answer the sentence structure questions? 
 

1. In your answers you have to:  

 identify the features of the sentence(s) 

 how the sentence structure is used and 

 how this helps you to understand the writer’s ideas. 

 

2. Questions on sentence structure require you to be precise. 

Refer to the sentences and quote where appropriate to help you explain your answer. 

 

3. Comment on the function of the sentence.  

 

The sentence could be used to explain the writer’s viewpoint, stance or tone. 

 

A sentence may change the direction of the passage – create a turning point. 

 

A sentence may also link ideas or paragraphs together. 

 

A sentence may conclude the passage effectively. 

 

 It is important to study these kinds of questions carefully.  

 
 

 

Method of Answering 

 

1 Identify the feature of the sentence that you will be analysing. 

 

2 Explain how the feature is used by the writer. 

 

3 Explain why the writer used this feature.  

 

   (How does it help the writer to make his viewpoint clear?) 
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Sentence Structure Questions   

 

Discuss the following examples in your pairs/group! 

 

Example 1 

 

Never believe everything you hear on the news. Never assume that the report is true. Never accept 

it at face value. Never just listen without questioning. Bias in the media is – and always has been – 

a serious problem. The latest “scare tactics” about global warming is a typical example of dramatic 

exaggeration in the press.  

 

What features of sentence structure help you to understand the writer’s viewpoint? 

 

Example 2 

 

Firstly, we must recognize the widespread disinterest in “saving the planet”. Secondly, human 

beings are basically selfish. Thirdly, we do not wish to give up our home comforts and foreign 

excursions. Finally (and most importantly), distant and abstract scientific theories of melting polar 

icecaps are too remote to shake us from our apathy.   

 

What features of sentence structure help you to understand the writer’s viewpoint? 

 

Example 3 

 

Because of these problems the outlook for the planet seems bleak. Changing climactic patterns, 

hurricanes and rising water levels are symptoms of the disease but the surgery required to heal our 

planet may appear too painful to contemplate. Does the overblown reporting in the press spur us on 

to action? Does the threat of imminent disaster so vividly portrayed in the tabloids alarm us? Well 

….no …. not really! But surely we can do something before it is too late? What we need is rational 

and informed debate. 

 

What features of sentence structure help you to understand the writer’s viewpoint? 

 

Notes  

 Pick out (identify) the features of sentence structure and comment on their effect on the 

writer’s argument. 

 Comment directly on the examples.  

 Use quotation if necessary 

 Explain clearly the writer’s point of view 

 Think about how the sentence structure contributes to the tone of the writing. 

 Explain the writer’s viewpoint clearly! 
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Past Paper Questions on Sentence Structure 

 

You could practice by looking at the past paper questions on sentence structure. 

Remember that your knowledge of sentence structure can also be to answer “language” 

questions.  
 

 2001 2002 2003 2004 2005 

Types of 

Questions 

Ali 

 

Dark Ages Immigratio

n 

Paranoid 

Parents 

Meteoroids 

Sentence 

Structure 

2b,  10b 2b, 9a 7,  12b  14 

 
 

Types of 

Questions 

2006 2007 2008 2009 2010 

Sentence 

Structure 

Obesity Libraries Rural 

Mania 

Doomsday 

Scenario 

 

 1b,  4,  10 4a, 6b,  
 

2a, 2b, 4c, 

7b, 9, 10b 

 1b, 5c, 7, 

8b, 9b, 11 

 

 

 

Look at this example from the 2009 Paper (Q5c) 

 

Read lines 35-43. 

“Never mind that the universal presence of adequate heating has almost eliminated 

those perennial scourges of the poor—bronchitis and pneumonia—which once took 

the very young and the very old in huge numbers every winter. Never mind that the 

generous use of hot water and detergent, particularly when combined in a washing 

machine for the laundering of bed linen and clothing, has virtually eliminated the 

infestations of body lice and fleas (which once carried plague) that used to be a 

commonplace feature of poverty. Never mind that the private car, the Green Public 

Enemy Number One, has given ordinary families freedom and flexibility that would 

have been inconceivable in previous generations.” 

  

(c) Show how the writer uses sentence structure in lines 35–43 to strengthen 

      her argument.                                                                                                                2    A 

 

 

What features of sentence structure can you identify? 

(Follow the method to pick out features to discuss in your answer!)  

 

Look at the possible answers based on the SQA marking instructions below. 
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SQA Marking Instructions for Q5c - 2009 Paper. 
 

(c) Show how the writer uses sentence structure in lines 35-43 to strengthen 

     her argument.                                                                                                                      2       A 

 

Mere identification of a feature of sentence structure: 0. 

 

Possible answers: 

1. repetition of “Never mind …”   
 

stresses her vehement, outraged opposition to so many of the restrictive measures (described 

previously) 

 

and/or 

 

the cumulative effect of having three  sentences all starting with “Never mind” shows that she is 

opposed to the ecolobby for a variety of reasons/on a variety of fronts 

 

 

2. repetition in “the very young and the very old” 

 

stresses that it is the most vulnerable members of society who would be put 

most at risk by such restrictions 

 

3. parenthesis (dashes)  
allows her to name two particularly frightening/dangerous diseases, thus 

underlining the vital importance of heating/extreme dangers in cutting down on heating 

 

4. parenthesis (brackets) 

 

allows her to show the horrific threat posed by these pests, “plague” being 

associated with widespread, uncontrollable death 

 

5. parenthesis (commas) 

 

the insertion of “Green Public Enemy Number One” allows the writer to slip in 

a satirical jab at (what she perceives as) the silly, over-the-top scaremongering of 

the eco-lobby 
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Sentence Structure Questions (continued) 

 

Remember that your knowledge of sentence structure can also be to answer “language” 

questions.  

 

Look at this example from the SQA 2008 Examination Paper for Q10 b. 

 

10 (b) How does the writer’s use of language in lines 27 (“Because…”) -32 cast 

doubt on the belief that green belts benefit everyone?                                                 2              A 
 

Lines 27 -32  

“Because that would contravene the long-held myth that green belts  

are vital “lungs” for cities. Well, lungs they might be.  

But they benefit chiefly those who live in nice houses inside the green belts (not least by 

keeping their property values sky high); and then those who live in nice houses in the leafy 

outer suburbs; and not at all the people who need the fresh air most: those on  

inner-city estates.” 

 

For this question you could look at word choice/imagery, etc but you could also look at 

sentence structure. 

 

Look at the possible answers based on the SQA marking instructions. 

Reference alone: 0. Mere identification of a feature of sentence structure: 0. 

 

Sentence structure: 

1. “Well, lungs they might be” 

 

inversion places emphasis on writer’s doubt/scepticism 

 

2. “But” position at start of sentence introduces idea of rebuttal 

 

3. parenthesis (line 30) used to point out slyly that the middle classes benefit commercially as well 

as environmentally 

 

4 progressive nature of final sentence using semi-colons, the writer divides 

final sentence into three sections to stress the diminishing benefits of green belts 

 

and/or 

 

the diminishing benefits are also signposted structurally by the use of 

“chiefly”, “and then” and “and not at all” at the start of each section 

 

5. climax of final sentence writer uses colon to introduce, direct attention to those who are not 

advantaged by green belts 
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The “Tone” Question 

 

Identifying the tone of a writer can be difficult.  

The tone of the passage may change several times. 

 

 A  humourous tone could be: 

     light-hearted, whimsical, “mildly mocking”, sarcastic  

 

 A critical tone could be: 

    ironic, questioning, a tone of outrage, anger, derogatory 

 

 A personal tone could be:   

nostalgic, reverential, reflective, a tone of wonder, sadness, disappointment 

 

 The tone could also convey a sense of uncertainty or doubt or confusion or 

bewilderment! 

 

Pay attention to:  

 word choice   

 parenthesis  

 use of punctuation marks  

 sentence structure 

 

 

Look at this example from the 2009 Paper (Q5c) 

 

 
 2001 2002 2003 2004 2005 

Types of 

Questions 

Ali 

 

Dark Ages Immigration Paranoid 

Parents 

Meteoroids 

Tone 1c 9b  6a, 10c 3b 

 

 
 2006 2007 2008 2009 2010 

Types of 

Questions 

Obesity Libraries Rural Mania Doomsday 

Scenario 
 

Tone 

 
 4a, 6b, 8c,  2b, 4c, 7b, 

10b, 

4b, 8b,9b, 

11 

 

 

 

 

Look at the example below from the 2009 past paper. 
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Q4 (b) Show how, in this paragraph, lines 24 to 28, the writer creates a tone which  

           conveys her disapproval of the “solution”. 

 

24  The only solution—and I am just waiting for the politicians to recommend it 

explicitly—is for none of us to go anywhere. Stay at home and save the planet. But 

that would be a craven retreat from all the social, professional and cultural 

interactions that unrestricted mobility makes possible—and which, since the 

28  Renaissance, have made great cities the centres of intellectual progress. 

 

How does the writer create the tone? 

 

Look at the possible answers based on the SQA Marking Scheme. 

Identification of tone alone: 0. Some candidates may identify a negative tone (angry, scathing, 

dismissive, sarcastic, caustic …) or they may just assume the tone is one of “disapproval”. Some 

candidates, however, may focus on the more positive, celebratory tone adopted by the writer in the 

second half of the paragraph which also conveys her disapproval of the anti-mobility “solution”. 

 

Possible answers: 

1 “and I am just waiting” suggests writer’s world-weary mistrust of politicians and the inevitability 

of their actions 

 

2 “none/anywhere” emphasising the extreme nature of the “solution” 

 

3 “craven retreat” suggests the “solution” would be a cowardly, unworthy, retrograde step 

 

4 “Renaissance” positive reference to a very enlightened, progressive, civilised period 

 

5 “intellectual progress” suggests society/civilisation moving forward in very considered,    

enlightened manner 

 

6 parenthesis (“and I am … explicitly”) knowing aside to the readers about the bandwagon-joining 

propensities of politicians 

 

7 “Stay at home and save the planet.” this parody of facile, instant sloganeering 

shows the writer’s contempt for the quick-fix solutions of the eco-lobby 

 

8 “social, professional and cultural” accumulated list of benefits made possible by mobility 

9 structure of the final sentence the positioning (and the bluntness) of “But that” presages her 

explicit rejection of the “solution” 

and/or 

the dash (followed by “and”) is used to introduce an additional point to the argument, effectively 

building the sentence to a resonant, powerful, pro-mobility climax 
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The “Language” Question 

 

The language question is becoming increasingly common in examination papers. 

 

The language question allows you to pick out features from a range of areas. You can usually 

decide which features to choose. Therefore the language question should be straightforward. 

 

Please note that a “language” question may ask you to look at:  

 word choice  

 imagery  

 sentence structure  

 tone   

 connotation   

 contrast   

 punctuation 

 anecdote/analogy 

 

In a language question you normally have to select a feature of language to analyse. 

 In 2006 there were four questions worth 12 marks on “language”. 

 

Look at the examples below.  

Q4 2006  - Q7 2006  - Q11 a 2006 -  Q12 2006 

 

Notes 

Pay attention to the “language” question below.  

This type of question can be a feature of the Higher Paper. 

 

 How does the writer make the opening paragraph dramatic? 

 
 2001 2002 2003 2004 2005 

Types of 

Questions 

Ali 

 

Dark Ages Immigration Paranoid 

Parents 

Meteoroids 

Language  4b, 6b, 8 4c,  10b 4a, 4b( 11), 6b, 

12, 
2c, 10, 13 

 

 
 2006 2007 2008 2009 2010 

Types of 

Questions 

Obesity Libraries Rural Mania Doomsday 

Scenario 
 

Language 

 

4,   7,  11a, 

12 
4a, 6b, 8b, 2b  4c  10b 11b   

 

 

Look at the example of a language question from 2009 below. 
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Q8 b) Show how the writer’s use of language in lines 1–8 creates an emotional appeal to  

          the reader.                                                                                                                        2     A 
 

 

1 I am desperate for some good news about aviation and its environmental impact. 

Please someone say that they got the figures wrong. I have always loved the 

freedom and access flying brings—who doesn’t?—but in recent years I have 

descended into near-permanent depression about how to square this urge with the 

role of at least trying to be a responsible citizen of the planet. Travel is one of life’s 

pleasures, but is my future—and, more importantly, that of my two young 

daughters—really going to be one of abstinence from flying, or at best flying by 

8 quota, as many environmentalists are now calling for? 

 

##  What features of language could you discuss? 

 

 

When you set out your answer try to identify the feature and then discuss. 

 

For example, you could write headings: 

Word Choice  

..... then write your answer! 

 

Sentence structure 

.... then write your answer! 

 

 

 

 

Look below at the possible answers based on the SQA marking scheme. 
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“The Language Question” -  8b) 2009  

 

 

Reference alone: 0. Mere identification of a feature of sentence structure: 0. 

Possible answers: 
 

Word choice: 

1 “I”, “my” suggests the personal impact on his life 

 

2 “desperate” exaggerated sense of urgency, panic, distress 

 

3 “loved” suggests strong/deep personal attachment 

 

4 “descended” indicates the downward turn his life has taken 

 

5 “near-permanent depression” exaggerates dire consequences 

 

6 “young (daughters)” slightly manipulative reference to the young as innocent/vulnerable/ 

representatives of future 

generations 

 

7 “abstinence” implies a sense of personal sacrifice [continued …] 

 

 

Sentence structure: 

8 “Please someone…” exaggerated sense of direct plea to anyone; (mock) melodramatic 

 

9 rhetorical question “who doesn’t ?” to justify his argument by implying that his love of travel 

applies to everybody 

 

10 parenthetical “and … young daughters” sets himself up as caring family man; drives home 

extent of implications 

 

11 use of questions to highlight uncertainty/insecurity 

 

12 repetition of “I”, “my” as point 1 

 

Use of contrast: 

13 “at least”/“at best” use of superlatives to highlight ultimate scenarios 
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Now look at Q9 b) 2009. 

 

Q9 b)Show how the writer’s use of language in lines 13–19 conveys his unsympathetic view of  

         the speakers at the conference. In your answer you should refer to at least two  

         features such as sentence structure, tone,  word choice . . .                                      4      A 

 

 

13 Speaker after speaker bemoaned how the public had somehow misunderstood the 

aviation industry and had come to believe that aviation is a huge and disproportionate 

polluter. Let’s get this in perspective, said repeated speakers: this is small fry compared with 

cars, factories, even homes. Why are we being singled out, they cried? Why not, they said, 

chase after other industries that could easily make efficiency savings instead of picking on an 

19 industry that gives so much to the world, yet is currently so economically fragile? 

 

 
Possible answers: 

Sentence structure: 

1 repetition (“speaker after speaker”)  to emphasise the sheer number of delegates of like mind, claiming 

victimisation of the industry … 

 

2 use of colon to introduce so-called justification for their case by singling out what they claim are even greater 

causes of pollution 

 

3 use of questions in the final two sentences designed to divert attention from their culpability 

 

Word choice: 

4 “bemoaned”, “cried” use of negative language to emphasise the self-pitying, whingeing nature of the delegates 

 

5 “somehow” suggests it has happened by chance/ not based on logic 

 

6 “singled out”, “chase after”, “picking on” presenting themselves as harassed victims 

 

7 “efficiency savings” delegates’ euphemism to disguise effects on other industries 

 

8 “gives so much to the world” sanctimonious self-justification 

 

9 “economically fragile” supposed claims of being delicate, vulnerable, frail, … 

 

Tone: 

10 mocking, satirical, pejorative, belittling … supported by sensible comment such as: 

- the use of reported speech (e.g. “Why … singled out?”) to replicate sound of whingeing complaints 

- presentation of themselves as victimised underdogs 

- colloquial language (“small fry”, 

“singled out”, “chase after”, “picking on”) to present delegates as juvenile, shallow 

- “they cried … they said” creates sense of constant complaint … 

- or appropriate comment using any  of points 1-10 above 
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Evaluation Questions (E) 

 

Evaluation questions ask you focus on important aspects of the passages. 

 

There are different kinds of evaluation questions. 

 

Type 1- short evaluation of a technique and its effect 

 

Type 2- an evaluation of a particular part of the passage  

             (E.g. the introductions of both passages) 

 

Type 3 –A general evaluation of the impact of both passages  

            (E.g. Which passage was ore convincing?) 

 

Type 4 – an evaluation of the ideas and /or style of the both passages 

 

 

 

 

 

Type 1 is usually worth 2 marks and asks you to comment on a feature of the text. 

 

Type 1 

An evaluation of the writer’s view and how it was expressed.  

(for example, 2004 – Q 5b or 2005 Q9b) 

   

This question asked about imagery and how it helped to convey the writer’s viewpoint. 

This type of question will be identified as A/E because it is asking you to analyse and evaluate at 

the same time. 

 

Type 1  

An evaluation of the writer’s view is expressed through a particular technique.  

(for example, 2004 – Q 8) 

 

This question asked about an anecdote and how it helped to convey the writer’s viewpoint. 

 

This type of question will be identifies as A/E because it is asking you to analyse and evaluate at 

the same time. 
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Type 2 

An evaluation question which focuses on a comparison of an aspect of both passages.  

 

These questions usually ask you to compare and contrast aspects of the passages. 

 

In 2006 the final question asked you to compare the introductions of both passages. 

(2006 – final question ) 

 

Type 3 

A question which focuses on a general evaluation of the ideas in both passages.  

You may be asked for example which passage presents a more convincing case in your opinion.  

(for example,  2004 Q 14) 

 

Type 4 

Sometimes you will be asked to compare the style and ideas of both passages. 

 

Your answer will be based on an overall evaluation of ideas and/or style in both passages. 

 

Here is an evaluation question from 2009? 

Which passage is more effective in engaging your interest in aspects of the environmental debate? 

Justify your choice by referring to the ideas and style of both passages.                                5     E 

 

How to Answer? 
For the Ideas (Look at the arguments/points made by the writers) 

For this type of question you could focus on various points in the passages. 

Remember that you have already been asked about the main ideas in the passages 

in the “Understanding” questions you have already answered 

 

You could compare:  

 The ideas in the introduction 

 The main points in the passages (look at the topic sentences) 

 The conclusion of both passages 

 

For the Style (Look at the techniques used by the writers) 

For this type of question you could focus on various techniques in the passages. 

Remember that you have already been asked about the techniques in the passages 

in the “Analysis” questions you have already answered. 

 

You could compare:  

 The techniques in the introductions 

 The main techniques in the passages  

 The techniques in the conclusion of both passages 
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Look at the possible answers based on the SQA marking instructions for the 2009 paper. 

 

Question on both Passages 

 

12. Which passage is more effective in engaging your interest in aspects of the environmental debate? Justify your choice by 

referring to the ideas and style of both passages.                                                                                           5         E 

 

Note that the question is on “ideas and style”. For full marks there must be a reference to both elements (i.e. ideas and style) and 

to both passages (although not necessarily a balanced treatment) and convincing evaluative comment. When reference is made to one 

passage only, the maximum mark is 3. 

 

The following guidelines should be used: 

5 marks clear and intelligent understanding of both passages; sensible comment on style; evaluative comment is thoughtful and convincing 

4 marks clear understanding of both passages; sensible comments on style; evaluative comment is reasonably convincing 

3 marks understanding of both passages; acceptable comment(s) on style; there is some evaluative comment 

2 marks some understanding of both passages; acceptable comment(s) on style; at least one appropriate comment 

1 mark one or two relevant but unconvincing comments 

0 marks irrelevant, or too generalised; or excessive quotation/reference without comment 

 

Some of the points listed below could be made, but all points which candidates propose will have to be judged on their merits. 

   

Ideas – Passage 1: 

• to save limited natural resources, threat of restrictions to freedom to travel 

• opportunities to experience new places being denied 

• advantages of air travel as “a social revelation” 

• green taxes affect London road transport and rail fares, as well as air travel 

• importance of travel to allow social, professional and cultural interaction 

• proposed restrictions on scarce resources would also extend to our homes 

• benefits of modern technology in preventing disease and providing freedom 

• reconstruction of a new class divide would result from politicians’ environmental restrictions 

• possibility of mortal danger from global warming 

• dire environmental warnings from the past have not been realised 

• instead of unfair restrictions, we must devise a method of managing the predicted environmental crisis 

 

Ideas – Passage 2 

• conflict between desire to fly and duty to be a responsible citizen 

• concern for the future and necessity of restricting flying 

• map evidence of extent of current flightpaths 

• presentation of stark choice between status quo or cutting back on air travel 

• personal view that flying must become more expensive to reduce demand 

• other remedies to offset the damage would merely mask the continuing problem caused by flying 

 

Style – Passage 1 

• use of questions to stimulate debate 

• use of passionate language to convey strength of feeling about restricted travel 

• introduction of exaggerated illustration 

• reasoned debating style 

• use of London congestion charge as an illustration 

• use of a disapproving tone to ridicule proposed travel restrictions 

• rhetorical, exhortatory repetition to convey view that removal of modern advances would be ludicrous 

• introduction of historical example 

 

Style – Passage 2 

• use of conversational tone 

• use of personal anecdote 

• use of others’ views to convey misconceptions about the damage caused by air travel 

• introduction of emotionally charged comment to convey strength of feeling 

• use of questions to convey the alternative sides of the debate 
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Passage for Practice 

 
This article provides an insight into the difficulties facing a researcher looking into the past of Judy 

Garland - a Hollywood star - where illusion and reality are difficult to separate. 
 

JUDY GARLAND 

 

1. Judy Garland is most famous for her portrayal of Dorothy in “The Wizard of Oz”. To 

understand Judy Garland, one must try to understand Hollywood. Any researcher delving 

into that fantastical collection of images must sift, like some drunken archeologist, through a 

glittering garbage heap of strange tales, myths, half-truths and outright lies. There are facts 

5 too, but they sometimes seem bland and commonplace. In comparison with the shimmering 

brilliance of the Hollywood illusion, the truth might seem dull or mundane. The ruins of 

Judy’s past are booby-trapped with carefully planted stories. Even after thirty years, nuggets 

of misinformation still lie there, waiting to blow up in the face of the unwary researcher. 

 

Even if he is able to negotiate this minefield, the researcher must still be on his guard. Like 

10 ancient scrolls, the memories and the anecdotes of some associates require careful 

interpretation and investigation into their origins. The memories of some survivors are 

sweetened to the point where they are sickly, sugar-coated and spurious. Others have 

recounted their tales with a self importance and an - “I was there. You should read my 

autobiography”- attitude, which leads us to question their motives. For others, the stories  

15  are retold with a reverence and precision that is well-rehearsed but lacking in authenticity.  

 

As for any story that can be traced back to one of the major studios, it is automatically 

suspect. Hollywood was in the business of remaking reality. The truth was dispensable. 

 

Stars were dispensable too, as Judy Garland eventually discovered. Hollywood was an arena 

of power where the strong consumed the weak, usually without malice, intent only on   

20 success. Judy Garland had nothing to offer but talent in a society where talent was merely a 

commodity - a natural resource to be exploited - even in a child. She was surrounded by 

vultures that had developed the habit of ruthlessness in their dealings with the world at 

large. 

 

Hollywood destroyed Judy Garland’s childhood by trivialising it into oblivion, a process 

that started the day Metro-Goldwyn-Mayer’s publicity department first turned its attention 

25 to her. She lacked the stability and security to resist the relentless erosion of fact and 

eventually, she came to believe many of the myths invented for her. She found it 

increasingly difficult to accept reality. Unsurprisingly, perhaps, and tragically, Judy sought 

solace in alcohol and other substances and died at the age of 47. 
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When writing about Judy Garland’s early life, biographers have - unfortunately – relied 

30 heavily on material distributed over the years by Metro-Goldwyn-Mayer publicists. This 

should be taken to include most magazine and newspaper stories written about her during 

her time at Metro, since the information they contain was generally fed directly or 

indirectly, from the studio. The other main biographical source has been Judy’s own 

recollections of her childhood, as published in various periodicals. There are occasional  

35 moments of honesty in these memoirs, but the overall chain of events she presents does not 

differ substantially from what will be found in early publicity stories (and these are 

demonstrably false in many respects.) Judy did add one important element, though, when 

she introduced a villain the studio publicists would never have: her own mother. 

 

Judy described her mother as “the real life Wicked Witch of the West”: the archetypal, fire 

40 eating, greedy, ambitious stage-matron, a child-devouring monster that was always waiting 

in the wings. 

 

Before she died, this supposed villain offered her own account of Judy’s beginnings. By 

then, she was estranged from her daughter and thoroughly disenchanted with M-G-M, and 

she wanted to correct some of the misinformation that had been so freely disseminated. She 

45 did soften some of the facts, but her version has a realistic basis that is almost entirely 

lacking in Judy’s contrived and theatrical recollections, which echo the manipulated facts of 

the studio moguls. Ultimately the insensitive manufacturing of reality caused innocent 

people to suffer. But in Hollywood, as in ancient Rome, no public entertainment was 

considered complete without someone being thrown to 

the lions. 
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Questions on Passage 1: “Judy Garland” 
                                                                                                                                       Marks     Code                                                                                                                                 

1. By looking closely at lines 1-8 identify two difficulties that face any  

researcher trying to establish the truth about Judy Garland.                                  2            U 

 

2. Explain the significance of the image “glittering garbage heap” (line 4) in  

conveying the writer’s argument in the opening of the passage?                                                  2            A 

 

3. “bland” (line 5) 

How does the context of lines 1-15 help you to understand the meaning? 

of this word?                                                                                                                                   2            U 

                                                  

4. “The ruins are booby-trapped” (line 6-7 ) 

How does the writer develop this image in the rest of the paragraph?                                           2           A 

 

5.  Identify two reasons why the “memories”  in lines 9-15 might  

be unreliable.                                                                                                                                    2           U 

 

6. What part does paragraph three (lines 16-17) play in the structure of the  

passage as a whole?                                                                                                                          1           A 

 

7. What is the writer’s view of Hollywood, as expressed in lines 18-22?                                   1           U 

 

8. How does the writer use imagery in lines 18-23 to present his argument?   

Refer to two examples in your answer.                                                                                   4            A                                                                                                                                                                      

                               

9. By referring to (lines 23 – 28) explain how Judy Garland was affected by  

her involvement with  Metro-Goldwyn-Mayer’s publicity department.                                    2            U 

 

10. How does the write use sentence structure to make clear his view in  

lines 34-38?                                                                                                                                       2           A 

 

11. “Judy described her mother as............ ” (lines 39-41) 

Explain how the writer uses language to illustrate Judy’s portrayal of her mother?                        2           A                                                                                                                                             

 

12. How and when did Judy’s mother respond to Judy’s claims in lines 42-46?                                   2           U 

 

13. How does the context help you to understand the meaning of the word “contrived” in  

      line 46?                                                                                                                                   2           U    

                                                                                   

14. Explain how effective the comparison between Hollywood and Rome is, as a conclusion 

to the passage? (You may wish to refer to the passage as a whole in your answer.)               4      A/E 

 

                                  

Total:  (30)    
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PASSAGE 1 

 

This passage is from an article by journalist Angus Clark and appeared in The Times newspaper 

in November 2000 after severe gales and extensive flooding in various parts of England. 

 

This is a tale of two towns: both modest, yet possessed of a certain civic pride; both nestled 

at the edge of the ocean, sharing almost exactly the same latitude. In Churchill, Manitoba, 

in northern Canada, the winter is long, the snow is deep, the sea freezes far and wide as the 

thermometer falls to minus 50 degrees centigrade. There are only two 

5 months a year without snow. When the polar bears emerge from hibernation they gnaw the 

dustbins in search of scraps. Churchill, in short, is not a place to grow wheat and roses, 

potatoes and apples. There are no green dairy farms on the tundra shores of Hudson’s Bay. 

In Inverness, on the east coast of Scotland, the winters are very much gentler and shorter. 

Cold, yes, but not cold enough for skidoos, treble-glazed windows 

10 or snowshoes to school. The nearby Black Isle has some of Scotland’s richest arable 

farmland. 

 

The enormous difference between the climates of these two towns is due to one thing: the 

Gulf Stream, which brings tropic-warmed sea from the Gulf of Mexico to the Atlantic 

coasts of northern Europe. Thanks to the Gulf Stream, on fine summer days 

15 people can swim in the sea from the pale golden beaches of the Lofoten Islands in 

Norway—300 miles north of the Arctic Circle. In coastal gardens beside its warm waters, 

sub-tropical plants and exotic flowers flourish.  

 

If there were no Gulf Stream, Britain would be as cold as Manitoba. We would probably be 

able to walk to Germany across the frozen North Sea. Our farmers would 

20 be defeated by permafrost but caribou would thrive on the lichens beneath the snow. Dairy 

herds would not wind o’er the lea, nor would honeysuckle twine about our cottage porches. 

 

The Gulf Stream has not always flowed. As far as scientists can tell, it has stopped quite 

abruptly in the past—and in as little as a couple of years. Now it seems that global 

25 warming is recreating the very same conditions which caused it to stall before, with the 

potential to plunge the whole of northern Europe into another Ice Age. 

 

Which is a bit ironic as we slosh around in sodden, rainswept towns and villages; as we 

discuss the extraordinary late autumn and give up hope for a white Christmas. Global 

warming was going to bring Mediterranean holiday weather to Brighton and vineyards 

30 to Argyll, wasn’t it? Global warming is the reason why spring-flowering iris and cistus are 

blooming crazily in November. So how could it turn England’s green and rather tepid land 

into a frozen waste? 
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PASSAGE 2 

 

The second passage, by James O. Jackson, appeared in Times magazine also in November 2000. 

 

Deluges, droughts, fires, landslides, avalanches, gales, tornadoes; is it just our imagination, 

or is Europe’s weather getting worse? 

 

The short answer is yes, the weather is certainly getting worse. The cause is air pollution 

that pours greenhouse gases such as carbon dioxide and methane into the 

5 atmosphere to produce global warming that can alter weather patterns. Whether the specific 

storms that scythed down trees in Paris last Christmas, drowned the Po Valley last month 

and battered Britain last week can be attributed to the warming trend is a subject of 

serious—and contentious— scientific debate. But most climate experts agree that so-called 

extreme weather events are becoming more frequent, and that the weather 

10 world-wide over the coming 100 years will change drastically. The scientists say that even 

if the world’s governments and industries meet international goals on reducing greenhouse 

gases—which they probably will not—it still won’t be enough to prevent severe changes to 

the world’s weather. Their advice to governments, businesses and private citizens about 

this is grim: get used to it. 

 

15 A landmark report released last week by a team of 27 European climatologists confirms 

that the trend in global warming may be irreversible, at least over most of the coming 

century. That, they say, means governments should start planning immediately to adapt to 

the new extremes of weather that the citizens will face—with bans on building in potential 

flood plains in the north, for example, and water conservation measures in the 

20 south. 

 

That represents a subtle but significant shift in attitude to global warming and some 

environmentalist campaigners are dismayed at the suggestion that the world should adapt 

to the warming trend rather than try to halt or reverse it. 

 

Next week at the Hague, representatives of 160 countries will gather to assess progress 

25 since the 1997 Kyoto Protocol. In that agreement, governments pledged that, by 2012, they 

would cut greenhouse emissions to 5.2% below 1992 levels. They are far from meeting that 

goal, and the Hague conference is likely to turn into a wrangle of finger-pointing over who 

is at fault. Campaigners for drastic cuts in emissions fear that talk of “adapting” rather than 

“mitigating” will ease political pressures on the big polluters 

30 such as the US and Japan. 

 

All this because, says the Intergovernmental Panel on Climate Change, temperatures could 

rise by as much as 6 degrees centigrade in the 21st century, ten times as fast as 

temperatures have risen in the last 100 years. Who will want to live in such a world—

especially in some of the regions likely to be hardest hit, which happen to include those 
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35 already the poorest on the planet? Dry areas will get drier, wet areas will get wetter. Africa 

will suffer in ways that scientists cannot fully predict, but the Sahel will probably become 

even drier and more prone to drought and famine than it already is. For Europe, it will 

mean the influx of such pathogens as malaria, dengue fever and encephalitis as warmer 

weather encourages the northern movement of disease-carrying 

40 mosquitoes. Generally, warmer water can more easily harbour cholera and other 

waterborne diseases which will be more easily spread during frequent floods. 

 

Some argue that the ultimate result of global warming will be a paradoxical but even more 

catastrophic development: global cooling. As the Arctic ice cap melts, a flow of fresh water 

into the North Atlantic could disrupt conveyer currents including the Gulf 

45 Stream, which is what keeps northern Europe warm. According to Steve Hall, 

oceanographer at Southampton Oceanography Centre, “One moment we could be basking 

in a Mediterranean climate and the next icebergs could be floating down the English 

Channel.” It would take just one quarter of 1% more fresh water flowing into the North 

Atlantic from melting Arctic glaciers to bring the northwards flow of the Gulf 

50 Stream to a halt. 

 

And in August this year, a tremor of apprehension ran through the scientific community 

when the Russian ice-breaker Yamal, on a tourist cruise of the Arctic, muscled its way 

through unusually thin ice to the North Pole to find itself sailing serenely into an 

astonishingly clear blue sea. It was the first time the effects of global warming had been 

55 seen so far north. 

 

Steve Hall’s tongue may have been lodged firmly in cheek while making his prediction, 

and certainly few scientists believe the English iceberg scenario is likely even a century 

from now. Some, indeed, question the accuracy of most if not all of such apocalyptic 

predictions. “The science of climate change is enormously complicated,” says Julian 

60 Morris, an environmental analyst at London’s Institute of Economic Affairs. “The data are 

inconclusive, contradictory and confusing.” Temperature measurements, for example, have 

been take for only a relatively short period of time and may be skewed by such factors as 

urban expansion. The climatological history of the world is long, he says, and man’s 

knowledge of it is short. “Attempting to make clear assessments o 

65 what is driving the climate over these much shorter time spans is fraught with difficulty.” 

But the growing consensus is that momentous changes are coming. 

 

Governments may stop finger-pointing and instead join hands; industries may slash 

short-term profit to permit long-term survival; populations may realise the cost and 

embrace huge changes in lifestyle. Only an optimist, though, and an uninformed 

70 optimist at that, could believe that humankind will succeed in making such radical changes 

in time to avert the bad weather ahead. So the best advice is to get out the umbrellas and 

hip boots and head for high ground. Storms are coming; the water is rising. We—and our 

descendants—will have to learn to live with it. 
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Questions on Passage 1                                                                                        Marks   Code 

 

1. (a) By referring to lines 1–2, identify four features which make Churchill  

         and Inverness similar. Use your own words as far as possible.                       2             U 

 

  (b) In lines 2–10, the writer contrasts the climate of these two towns.  

        Show how the writer’s use of language makes Churchill’s climate seem  

        more extreme  than that of Inverness.                                                                4             A                                                                                         

 

2. (a) Explain briefly in your own words why the Gulf Stream, as described  

         in lines 11–13, affects the climate of northern Europe.                                     1             U                                                             

 

    (b) Show how the writer uses contrast in lines 13–20 to illustrate the impact  

         of the Gulf Stream. You should refer to specific words and phrases  

         in your answer.                                                                                                   4             A 

 

3. Consider lines 21–29. 

    (a) Explain the meaning of “stall” as it is used in line 23.                                       1            U 

     

    (b) (i) What is “ironic” (line 25) about the possible effect of global warming on 

              northern Europe?                                                                                            2            U 

 

        (ii) Show how the writer, in lines 25–29, emphasises this irony.  

              In your answer, you should refer to such features as sentence structure,  

              tone, word choice.                                                                                           4            A 

 

                                                                                                                                      (18) 

                                                                                                                                                    

Questions on Passage 2 

                                                                                                             

4. (a) Explain how any one language feature in lines 1–2 helps to make  

          dramatic the opening of the article.                                                                      2          A 

                                                                                                     

   (b) Explain, using your own words as far as possible, why the weather is  

         “getting worse”. You should refer to lines 3–5 in your answer.                           2          U 

                                                       

   (c) Show how the writer uses imagery in lines 5–8 to emphasise the impact  

        of the storms which affected Europe.  

        You should refer to two examples in your answer.                                               4           A 

 

   (d) Show how the writer helps to clarify his argument in lines 10–13 by using: 

(i) dashes; 

(ii) a colon.                                                                                                           2          A 
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5. Consider lines 14–21. 

    What is the “shift in attitude” (line 19)?                                                                   2           U                                                                                                                                                           

 

6. By referring to lines 22–27, explain briefly in your own words two problems which 

    may emerge at the Hague conference.                                                                      2           U                                                                                        

 

7. (a) In lines 28–46, the writer describes the possible effects of global warming. 

         Using your own words as far as possible, outline briefly the main effects on 

         Africa, on Europe, and on the North Atlantic.                                                     5           U                                                                                

 

   (b) In the context of global warming, how effective do you find the writer’s  

        anecdote about the Yamal(lines 47–51)? Justify your answer.                              2           E                                                           

 

8. By referring to lines 52–62, give two reasons why the situation might not be as  

    bleak as is being suggested by many of the scientists.  

    Use your own words as far as possible.                                                                     2           U 

 

9. To what extent would you agree that the final paragraph (lines 63–69) is an  

    effective conclusion to the article?  

     Justify your answer by referring to such features as; ideas, punctuation, tone,  

     imagery, point of view.                                                                                             3           E                                                                                                                                                                                                                                

                                                                                                                                                              

                                                                                                                                      (26) 

 

Question on both Passages 

 

10. Which of the two writers appears to treat the topic of global warming  

      more effectively?  

      Justify your choice by referring to such features as ideas, tone, use of  

      examples, style.  

      You should refer to both passages in your answer.                                                 6           E                                                                        

 

                                                                                                                             Total (50)                                                                                                                                             

 

 

 

 

 
## 

The Marking Scheme for this paper is on the SQA website! 
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Higher Close Reading   Question Grid for Papers 2001-2007 
 
Below you will find a grid of the types of questions set in the past papers. 

It is important to be aware of the types of questions that you will be asked. 

If there is particular kind of question that you struggle with, look at the examples in the past papers! 

Most papers will have imagery, word choice, sentence structure and language questions. (See the grid!) 

 

 Please note that some questions ask for more than one technique. For example some questions will ask you to look at sentence 

structure and imagery. 

 Some questions will also ask you to analyse the “language” of the passage. This is not a specific question. Language could 

mean word choice, imagery, tone, sentence structure, etc. 

 

 2001 2002 2003 2004 2005 2006 2007 

Types of 

Questions 

“Ali” 

 

“Dark Ages” “Immigration

” 

“Paranoid 

Parents” 

“Meteoroids

” 

“Obesity” “Libraries” 

Context  7 1a 1,  10b   6a 

        

Sentence 

Structure 

2b,  10b 2b, 9a 7,  12b  14 1b,  4,  10  

        

Linking 

sentence 

  5a     

        

Tone 1c 9b  6a, 10c 3b 4 8c,  

        

Punctuation 10b    5   

        

Imagery 4b,  7b, 10b 2b 5b,  9b 5b, 10a 2c,  9b 3c 3, 9 

        

Word Choice 10b 1b, 9a 1b,  4b   2b 2c, 11, 14 4,  8b 1b, 3, 5b,  

        

Analogy/ 

Anecdote 

6   8    

        

Language 3,   8,  10b 4b, 6b, 8 4c,  10b 4a, 4b( 11), 

6b, 12, 

2c, 10, 13 4,   7,  11a, 

12 

4a, 6b, 8b, 

        

Structure of 

passage 

  2  7   

        

 

Overall Breakdown of Marks    (Please note that some questions are labeled E/A or U/E.)  

 2001 2002 2003 2004 2005 2006 2007 

 Ali 

 

Dark Ages Immigration Paranoid 

Parents 

Meteoroids Obesity Libraries 

Understanding 

questions (Marks) 

25 22 18  17 21 24 18 

        

Analysis 

Questions (Marks) 

20 22 19 25 22 22 19 

        

Evaluation 

Questions (Marks) 

15 6 13  8 25 4 13 

Total 60  50 50 50 50 50 50 
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Higher Close Reading   Question Grid for Papers 2008> 

 
Below you will find a grid of the types of questions set in the past papers. 

It is important to be aware of the types of questions that you will be asked. 

If there is particular kind of question that you struggle with, look at the examples in the past papers! 

Most papers will have imagery, word choice, sentence structure and language questions. (See the grid!) 

 

 Please note that some questions ask for more than one technique. For example some questions will ask you to look at sentence 

structure and imagery. 

 Some questions will also ask you to analyse the “language” of the passage. This is not a specific question. Language could 

mean word choice, imagery, tone, sentence structure, etc. 

 
 2008 2009 2010     

Types of 

Questions 

Rural Mania Doomsday 

Scenario 

     

Context        

        

Sentence 

Structure 

2a  9   1b 5c      

        

Linking 

sentence 

3a  2      

        

Tone 7b   4b   11      

        

Punctuation        

        

Imagery 8 9c      

        

Word Choice 2a  8  9 1b      

        

Analogy/ 

Anecdote 

       

        

Language 2b  4c  10b 

11b  

7  8b  9b      

        

Structure of 

passage 

       

        

 

Overall Breakdown of Marks    (Please note that some questions are labeled E/A or U/E. –marks will be split.)  

 2008 2009 2010     

 Rural 

Mania 

Doomsday 

Scenario 

     

Understanding 

questions (Marks) 

23 25      

        

Analysis 

Questions (Marks) 

19 18      

        

Evaluation 

Questions (Marks) 

8 7      

Total 50 50      
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Close Reading   Pupil Checklist   Higher English 

 

Pupil Name:       
 
This checklist is designed to help you identify areas of close reading where you can improve. 

You can use the checklist for Nab Tests, Prelim Papers and Past Examination Papers 

The checklist is divided into sections and will help you to analyse your own skills in close reading. 

 

The questions in close reading are divided into three sections: Understanding, Analysis and Evaluation. 

 

First we will look at the actual marks available for these sections and your own scores for the close reading 

paper(s). 

 

Title of Paper  >>>>>>>>> 

Understanding Total number of marks Your Score 

Questions   

 

Analysis Total number of marks Your Score 

Questions   

 

Evaluation Total number of marks Your Score 

Questions   

   

Total for Paper Total for whole paper Your Score 

   

Comments: 

 

 

 

 

 

Title of Paper  >>>>>>>>> 

Understanding Total number of marks Your Score 

Questions   

 

Analysis Total number of marks Your Score 

Questions   

 

Evaluation Total number of marks Your Score 

Questions   

   

Total for Paper Total for whole paper Your Score 

   

Comments: 
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